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Bramcote Hills Primary School 
‘Make the future better for all’ 

 

Curriculum Depth Map – English 
 

Aims 
The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping 
pupils with a strong command of the spoken and written word, and to develop their love of literature through widespread reading 
for enjoyment. The national curriculum for English aims to ensure that all pupils:  

• read easily, fluently and with good understanding 

• develop the habit of reading widely and often, for both pleasure and information 

• acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and 
spoken language. 

• appreciate our rich and varied literary heritage. 

• write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and 
audiences. 

• use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas 

• are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in 
debate. 

Intent 
 
At BHPS, we provide children with a challenging and engaging English curriculum, which goes above and beyond the requirements 
of the National Curriculum outlined above.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

   

Spoken Language 
Spoken language is fundamental to 
learning, communication and self-
expression. We aim for children to be 
confident and coherent communicators, 
who can speak for a range of contexts and 
audiences. At BHPS, we equip children 
with the confidence, vocabulary and syntax 
needed to discuss their ideas and opinions, 
explain their thinking and to ask pertinent 
questions. 
 
Pupils will develop their spoken language 
by: 

• Asking and answering questions 

• Engaging in drama and roleplay 

• Listening to and performing stories 

• Participating in discussions and 
debates 

Reading 
Fluency in reading is perhaps the most 
important skill that children can develop. 
The ability to read provides a gateway to 
learning in other subjects and is one of the 
key indicators for success in the future. We 
aim to foster a love of reading by giving 
children a rich, diverse reading diet that 
will teach them about the world and will 
inspire them to find out more. 
 
Pupils will develop their reading fluency 
and comprehension by: 

• Learning to read through a validated 
systematic, synthetic phonics scheme 

• Encountering increasingly challenging 
texts about a diverse range of topics 

• Engaging in rich dialogue about the 
texts that they read 

• Regularly listening to stories that 
challenge and inspire 

• Having access to a carefully selected 
reading spine 

Writing 
Writing is a vital skill for communication, 
self-expression and creativity. We aim for 
pupils to develop a love for the written 
word, using it as a tool to entertain, 
inform, persuade and discuss for a range 
of purposes and audiences. We use ‘hooks’ 
that inspire children, making meaningful 
connections with our reading curriculum 
where appropriate. 
 
Pupils will develop their skills in 
composition and transcription by: 

• Writing for different purposes and 
audiences 

• Encountering a broad range of 
engaging and relevant topics 

• Developing syntax through a carefully 
planned grammar curriculum 

• Learning to spell through an approach 
that builds on children’s strong 
phonics knowledge 



Implementation – Spoken Language 
 
At BHPS, we recognise that oracy underpins the development of reading and writing and is a key element of the National 
Curriculum. We are committed to developing our pupils’ speaking and listening skills across all areas of learning, ensuring that 
every child becomes a confident communicator by the end of Key Stage 2. 

Spoken language is embedded throughout the curriculum and taught explicitly and implicitly from Early Years through to Year 6. 
Teachers provide frequent opportunities for pupils to develop their oracy skills through structured talk, collaborative learning, 
drama, storytelling, debates, discussion, presentations, and role play. We promote active listening, respectful dialogue, and the 
ability to articulate ideas clearly, using appropriate vocabulary and sentence structure for different audiences and purposes. 

Our approach is inclusive and designed to support the needs of all learners, including those with English as an Additional Language 
(EAL) and those with identified speech, language and communication need. Targeted interventions, visual supports, and 
collaboration with speech and language specialists are used where appropriate to ensure every child can achieve their full 
potential. 

The National Curriculum states that pupils in Years 1-6 should be taught to: 

• listen and respond appropriately to adults and their peers 

• ask relevant questions to extend their understanding and knowledge 

• use relevant strategies to build their vocabulary 

• articulate and justify answers, arguments and opinions 

• give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings 

• maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to 
comments 

• use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas 

• speak audibly and fluently with an increasing command of Standard English 

• participate in discussions, presentations, performances, role play, improvisations and debates 

• gain, maintain and monitor the interest of the listener(s) 

• consider and evaluate different viewpoints, attending to and building on the contributions of others 

• select and use appropriate registers for effective communication. 

At BHPS, we have broken these objectives down into six key primary themes: Attention, listening and understanding; vocabulary; 
speech sounds; storytelling and narrative; conversations and social interactions. These key primary themes show a clear 
progression from Foundation to Year 6.  

We also value performance and public speaking as powerful tools for building confidence and self-esteem. Whole-school events 
such as class assemblies and performances provide platforms for pupils to showcase their spoken language skills to wider 
audiences. 

Through a consistent and purposeful approach to spoken language, we aim to equip our pupils with the communication skills they 
need for academic success, effective interpersonal relationships, and active participation in society. 

  



Key Primary Themes – Spoken Language 
 

Attention, 
listening and 

understanding 
 

 

Vocabulary 
 

 

Speech sounds 
 

 

Sentence 
building and 

grammar 
 

 

Storytelling and 
narrative 

 

 

Conversations 
and social 

interactions 
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• Understands they 
need to look at 
who’s talking to 
them and think 
about what they’re 
saying. 

• Listens to and 
understands 
instructions about 
what they’re doing. 

• Understands longer 
2 to 3 part spoken 
instructions e.g. Get 
your coat, then 
choose a partner 
and line up by the 
door’. 

• Understands ‘how’ 
or ‘why questions. 

• Understands that 
words can be put 
into groups or 
categories e.g. 
Animals: dogs, 
cats, rabbits. 

• Understands a 
range of words to 
describe the idea 
of time, shape, 
texture and size. 

• Names objects, 
characters and 
animals from a 
description e.g. It 
lives in the jungle 
and is fierce with 
big teeth and is 
stripy. 

• Uses words more 
specifically to make 
their meaning clear 
e.g. I didn’t want 
my yellow glove, I 
wanted the spotty 
ones. 

• Produces speech 
that is clear and 
easy to understand, 
though may still 
have some 
immaturities. 

• Develops good 
knowledge and 
understanding of 
sounds and words, 
which are important 
for reading and 
spelling. 

• Breaks words up 
into syllables. 

• Recognises words 
that rhyme or sound 
similar. 

• Works out what 
sound comes at the 
beginning of a word. 

• Uses well-formed 
sentences, longer 
sentences and 
sentences with 
more details e.g. I 
made a big round 
pizza with tomato, 
cheese and ham on 
top. 

• Uses some 
irregular past tense 
words e.g. I drank 
all my milk. 

• Joins phrases with 
words such as: if, 
because, so. 

• Asks and answers 
‘what’, ‘where’, 
and ‘what could we 
do next’ questions. 

• Shows that they 
can use language 
to reason and 
persuade e.g. Can I 
go outside because 
it’s stopped 
raining? 

• Lists events with 
some detail e.g. We 
went to the seaside 
and I made the 
biggest sandcastle 
and we ate fish and 
chips on newspaper. 

• Retells favourite 
stories using some 
of their own words 
e.g. …going on a 
bear hunt, going to 
catch a big one, 
we’re not scared… 
and he chased them 
all the way home. 

• Begin to add 
something that’s 
gone wrong in their 
own stories. 

• Describes events, 
though not always 
in the right order. 

• Uses longer and 
more complicated 
sentences within 
their stories e.g. 
When he got home 
he saw an enormous 
crocodile sitting on 
the sofa and the 
crocodile said good 
morning, because he 
was friendly. 

• Starts 
conversations with 
other people and 
joins in with group 
conversations. 

• Joins in and 
organises role play 
with friends. 

• Plays co-
operatively and 
pretends to be 
someone else 
talking. 

• Uses language to 
communicate a 
wider range of 
things, such as to 
ask, negotiate and 
give opinions e.g. 
Can we go to the 
park after school 
today – it’s a lovely 
sunny day. 

• Gives details that 
they know are 
important and will 
influence the 
listener e.g. Ahmed 
fell over that stone, 
Javid didn’t push 
him. 
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• Understands the key 
points they need to 
focus on in order to 
answer a question 
or follow an 
instruction. 

• Is aware of when a 
message is not clear 
and asks for an 
explanation. 

• Understands 
complex 2 to 3 part 
instructions e.g. 
Choose a character 
from the story we’ve 
just read, then talk 
to your partner 
about how they feel 
at the end of the 
story. 

• Compares words – 
the way the look, 
sound or mean e.g. 
It’s weird that bare 
and bear sound the 
same but mean 
different things. 

• Can guess a word 
when given clues 
about shape, size 
and function. 

• Uses newly learnt 
words in a specific 
and appropriate 
way. 

• Uses speech that is 
consistently clear 
and easy to 
understand. 

• Shows good 
knowledge and 
understanding of 
sounds and words, 
which are important 
for reading and 
spelling. 

• Spots more complex 
rhymes e.g. happy/ 
snappy. 

• Split short words 
into sounds e.g. d-i-
nn-er. 

• Count syllables in 
words. 

• Uses sounds and 
letter links to read 
and spell unfamiliar 
words. 

• Asks lots of 
questions to find 
out specific 
information, 
including ‘how’ and 
‘why’. 

• Uses an 
imaginative range 
of descriptive 
words in 
sentences. 

• Uses more 
complicated 
grammar including 
using different 
ways to join 
phrases to help 
explain or justify an 
event e.g. It was 
scary because even 
the man with the 
dog looked worried 
so we decided to 
get out of there. 

• Tells a story with a 
basic plot that is 
generally in the right 
order. 

• Describes their own 
experiences in detail 
and in the right 
order. 

• Begins to be aware 
of what the listener 
knows already and 
makes checks while 
telling a story e.g. 
You know Mr Jones, 
he’s our caretaker, 
he always wears a 
hat, well he wasn’t 
in school today. 

• Accurately predicts 
what will happen in 
a story. 

• Takes turns to talk, 
listen and respond 
in two-way 
conversations. 

• Uses language they 
hear other people 
using and begins to 
adapt their 
language for who 
they are speaking 
to. 

• Exaggerates in an 
implausible way to 
make stories more 
exciting e.g. Last 
year on my 
summer holiday I 
made the biggest 
sandcastle in the 
world. 
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• Listens to 
information, works 
out which elements 
are key and makes 
relevant comments. 

• Identifies clearly 
when they haven’t 
understood and is 
specific about what 
additional 
information they 
need. 

• Infers meanings, 
reasons and makes 
predictions. 

• Uses a range of 
words related to 
time and 
measurement e.g. 
We’re going on a 
school trip. The bus 
journey will be 
about an hour – 
that’s not too bad, is 
it Mum? 

• Uses a wide range 
of verbs to express 
their thoughts or 
explain cause and 
effect. 

• Joins in discussions 
about a visit or 
activity using 
topical vocabulary. 

 • Uses a whole range 
of regular and 
irregular 
grammatical word 
endings, with few 
errors being made 
e.g. fought, fell, 
brought, geese, 
fish. 

• Uses complex 
grammar and 
sentences 
effectively to 
communicate in 
different ways. 

• Uses intonation 
linked to grammar 
to help make sense 
of information. 

• Puts interest into 
their voices to 
make storytelling 
exciting and come 
to life. 

• Adds detail or 
leaves information 
out according to 
how much is 
already known by 
the listener. 

• Understands the 
interests of the 
listener e.g. Guess 
who I saw 
yesterday. 

• Uses formal 
language when 
appropriate in 
some familiar 
situations. 

• Keeps 
conversations 
going with a range 
of people in 
different situations 
by making relevant 
comments of by 
asking questions. 

• Uses language for a 
range of different 
reasons such as 
complimenting, 
criticising, 
clarifying, 
negotiating. 

B
y 

th
e 

en
d

 o
f…

U
p

p
er

 K
ey

 S
ta

ge
 2

 

• Begins to appreciate 
sarcasm when it’s 
obvious. 

• Understands the 
difference between 
open and closed 
questions. 

• Understands and 
enjoys simple jokes 
and recognises 
simple idioms, but 
can’t really explain 
why they’re funny 
or what they mean. 

• Uses sophisticated 
words but meaning 
might not always be 
accurate. 

• Knows that words 
can have multiple 
meanings and uses 
them correctly in 
sentences e.g. I 
want to watch TV, I 
put my watch on 
my wrist. 

 • Uses long and 
complex sentence 
structures 
including more 
sophisticated 
connectives to join 
ideas together in 
conversation e.g. 
meanwhile, 
therefore, yet. 

• Uses questions to 
help conversations 
flow. 

• Explains some rules 
of grammar and 
knows when a 
sentence is not 
grammatically 
correct. 

• Tells elaborate and 
entertaining stories 
which are full of 
detailed 
descriptions. 

• Uses everyday 
language to discuss 
experiences from 
the past and in the 
future. 

• Incorporates a 
subplot when telling 
stories and recalling 
events, before 
resolving the main 
storyline. 

• Negotiates an 
agreement 
explaining other 
options and 
possible outcomes. 

• Manages and 
organises 
collaborative tasks 
with little adult 
supervision. 

• Realises when 
people don’t fully 
understand and 
tries to help them. 

• Enjoys organising 
group games and 
can explain the 
rules effectively. 

 
Impact – Spoken Language 
 
The expected impact on spoken language from following the English Curriculum Depth Map, focuses on: confidence, active 
listening, academic vocabulary, evidence-based discourse, audience adaptation, and celebrating linguistic diversity. 
Pupils will: 

• Speak with increasing confidence across a range of contexts, from classroom discussions to formal presentations 

• Actively listen to understand and respond thoughtfully, building on others' ideas collaboratively 

• Use subject-specific vocabulary confidently across all curriculum areas to express complex ideas with precision 

• Engage in sustained academic discourse, using evidence to support their viewpoints and challenge assumptions respectfully 

• Adapt their register, vocabulary, and delivery style appropriately for different audiences and purposes 

• Celebrate linguistic diversity within our school community, recognising that multilingualism is an asset



0 
 

Implementation – Reading 

Reading Compass 
The Reading Compass offers an at-a-glance overview of the provision of reading at Bramcote Hills. 

 

 

 

 

 

 

 

 

 

 

 

 

Reading Diet 
A reading diet refers to a balanced and varied approach to reading that ensures children are exposed to different types of texts, 

genres, and reading experiences - much like a nutritional diet provides varied foods for healthy growth. The concept emphasises 

that children need a rich mix of reading materials and approaches to reading.  

FS Y1 Y2 Y3 Y4 Y5 Y6 

Monster Phonics     

   Sounds & Syllables 

  Reading Curriculum 

  Reading for Pleasure 

Reading Spine 

Class Reader / Story Time 

 

Phonics and Spelling 
In EYFS and Year 1, children have a daily phonics session, following the Monster Phonics DFE Validated Scheme. ‘Monster Phonics’ 

is a rigorous, systematic synthetic programme developed by Ingrid Connors, a primary teacher, phonics specialist and audiological 

scientist. All the resources within the programme are mapped against Letters and Sounds phases 1 to 6 and the KS1 Spelling 

Curriculum.  

In Year 2, children have Monster Phonics phonics/spelling sessions three times per week, revising previously taught phonics 

content and teaching spelling rules and strategies. 



Sounds & Syllables 
 

Across Key Stage 2, spelling is taught through the Sounds & Syllables curriculum. The founding concept behind spelling in Sounds  

& Syllables is the understanding that every word in the English language, from the simplest to the most complex, is constructed in 

the same way. Each word is a collection of spellings, each of which represents a speech sound. These sound-spelling matches are 

clustered into syllables. 

 

The Phonemic Spelling Sequence 

When spelling words, children follow a five-step sequence: 

1. Say the word clearly in a spelling voice 

2. Snip the word into syllables 

3. Say sounds and write spellings 

4. Target misspellings 

5. Link to known words and patterns. 

Sounds & Syllables Curriculum 
 
The Sounds & Syllables components of learning have been organised into four tiers, each tier correlating to a year group within 
key stage two. Each tier consists of phases which group together similar objectives. The number of units varies between phases 
but there are 36 units within a tier.  
 
Sounds & Syllables cover the requirements for spelling in the key stage two national curriculum. These objectives are in bold in the 
tier overviews. However, the content in Sounds & Syllables units goes beyond the National Curriculum content by revising content 
from key stage one; covering a larger number of prefixes and suffixes; and including Latin and Greek bases. 
 

The Spelling Week 
 
Each week, a new unit from the spelling curriculum is taught. ‘The Spelling Week’ is comprised of four spelling lessons, each lasting 
approximately 20 minutes. Whilst each unit is unique, the format of lessons is broadly the same. 
 
Day 1 – Word Study: Children are introduced to a new list of core words. They examine these words carefully to identify a pattern 
and, where applicable, understand why words are spelled in this way e.g. etymology, morphology. 
 
Day 2 – Whole Class Spelling: During this session, the teacher will explicitly model the phonemic spelling sequence for a selection 
of the core words with the children mirroring on mini-whiteboards. The teacher will slowly remove the scaffold, enabling children 
to spell the words more independently. 
 
Day 3 – Spelling Practice: Children will complete a worksheet comprised of a number of tasks e.g. Word Map, Repeated Spelling, 
Mixed Up. 
 
Day 4 – Test and Review: This session will begin with a small test of seven words (five words from the current unit’s core words 
and two from the previous week). Following the test, the teacher will identify common misconceptions and address these in a 
review activity. 
 
Statutory Spellings 
In addition to the spellings taught in weekly units, children will practise the spellings of words from the Year 3 & 4 and Year 5 & 6 
statutory word lists (found in Appendix 1 of the Primary English Curriculum or in Pupil Organisers). Words from these lists are 
taught and assessed in writing lessons, where children are expected to include them in their independent writing. 
 

  



Reading Curriculum & Reading Lessons 
When planning components of learning for reading in Years 2-6, teachers follow the BHPS Reading Curriculum.  
There are three principles behind the reading curriculum. 
1. Texts vary in type and structure. They consist of aspirational tier 2 vocabulary and longer sentence structures 
2. Children encounter a broad range of topics to increase their knowledge of the world around them. 
3. Teachers create synergy by using multiple texts around a single subject or theme. 

Two reading lessons are taught every week, each lasting 30-40 minutes. 

The structure of these lessons are as follows: 

1. Teacher shares the theme of the text with children. 

2. Read the text, utilising suitable approaches, including teacher modelling, echo reading and control the game. 

3. Teacher shares the meanings of tier 2 vocabulary in the context of the sentences they were written.  

4. Children answer quick retrieval questions which promote a high success rate. 

5. Teacher models / children answer a range of questions, either solo or partnered, that relate to the content domains. 

Whilst the structure of lessons is the same across the school, the focus is different depending on the age of the children. Building 

fluency takes prominence in earlier year groups. As children enter UKS2, this shifts, with children being fluent enough to focus on 

comprehension. The following table offers a guide of lessons in different year groups should be structured. However, teachers 

should be led by the length and complexity of the text chosen. 

 Fluency Practice Retrieval Questions Solo Questions Partnered Questions 

Year 2 25-30 minutes 3 1 1 

Year 3 20-25 minutes 3 2 1 

Year 4 15-20 minutes 4 3 1 

Year 5 10-15 minutes 5 3 1 

Year 6 10-15 minutes 5 3 2 

 

During a reading lesson, the teacher may choose to make use of text marking. There are two types of text marking, and they 

should be used in isolations. 

Text Marking for Fluency is introduced in Year 2. Led by their teacher, children draw horizontal and vertical lines which will 

support their prosody when reading aloud. 

Text Marking for Comprehension is introduced in Year 3. This system is made up of more marks and allows children to draw their 

attention to specific words, sentences or sections.  

Text Marking for Fluency Text Marking for Comprehension 

| 
Indicates a pause e.g. If you went too near the edge 
of the chalk-pit | the ground would give way. 

Underline 
Use to focus attention on a word, phrase or 
sentence. 

Circle Use to identify and define unknown words. 

___ 
Indicates emphasis e.g. If you went too near the edge 
of the chalk-pit the ground would give way. 

[ Bracket or 
Box ] 

Use to focus attention on an important 
section or paragraph. 

Margin note 
Use to explain marks and make concise 
comments. 

Reading Spines or 100 Books to Read 
 
At BHPS, we value reading for pleasure and pupils are encouraged to discuss and recommend books that they have enjoyed. Pupils 
in all year groups are exposed to a variety of text, which they may want to explore. These are identified as “100 books reading 
spine”, which are recommended for pupils of their age. In EYFS and KS1, these books will accompany their book banded books.  
Curriculum coverage for reading is mapped out carefully from EYFS to Year 6 which allows some key primary themes to be 
developed at a deeper level of learning, understanding and mastery.  



Impact – Reading  
The expected impact on reading from following the English Curriculum Depth Map, emphasises the importance of fluency and 

expression, critical thinking, a love of reading, text diversity, making connections, and cross-curricular application.  

Pupils will: 

• Read age-appropriate texts with fluency and expression, accessing learning across all curriculum areas with confidence 

• Move beyond surface-level understanding to engage with texts as critical thinkers, making sophisticated inferences and 
evaluating authors' choices 

• Actively seek out books and texts for pleasure, demonstrating genuine enthusiasm and establishing lifelong reading habits 

• Confidently engage with diverse text types, understanding their conventions and adjusting reading strategies accordingly 

• Connect their reading to their own experiences, other texts, and the wider world, using reading to develop empathy and 
broaden their worldview 

• Transfer reading skills seamlessly across all subjects, recognising that reading is the gateway to all learning 

  



Implementation – Writing 
 
When planning units of writing, teachers follow the BHPS Writing Sequence, which is comprised of five stages: Planning,  
Drafting, Revising, Editing and Publishing. In each stage, teachers use a range of strategies to equip children with the 
knowledge and skills they need in order to write effectively. These include: 
 

• Use of hooks to inspire and motivate children 
• Opportunities for vocabulary development, with the focus being precision, not ambition 
• Explicit teaching of grammar using the Rainbow Grammar curriculum 
• Modelling, with the teacher making their inner thoughts and decisions explicit to children 
• Meaningful feedback, on both an individual and whole-class level. 
• Discrete lessons on phonics (using Monster Phonics), spelling (using Sounds & Syllables) and handwriting. 

 

Writing Components of Learning 
 
When planning a unit of writing, teachers will carefully consider both the purpose and audience. The four purposes of 
writing include: to entertain, to inform, to persuade and to discuss. Teachers ensure there is a range of genres and 
purposes covered over the academic year. Where each of the purposes are taught, along with possible writing 
outcomes, can be seen below: 
 

 Writing to Entertain Writing to Inform Writing to Persuade Writing to Discuss 

Year 1 ✓ ✓   

Year 2 ✓ ✓   

Year 3 ✓ ✓ ✓  

Year 4 ✓ ✓ ✓  

Year 5 ✓ ✓ ✓ ✓ 

Year 6 ✓ ✓ ✓ ✓ 

 

• Stories 

• Traditional tales 

• Myths and legends 

• Fables 

• Setting and character 
descriptions 

• Flashbacks 

• Poetry 

• Playscripts 

• Newspaper articles 

• Blog posts 

• Reviews 

• Podcasts 

• Diary entries 

• Formal and informal letters 

• Postcards 

• Emails 

• Fact files and reports 

• Instructions 

• Biographies 

• Letters 

• Advertisements 

• Speeches 

• Balanced arguments 

• Reviews 

• Debates 

 

  



Writing Roadmap 
 

The following roadmap should be followed when planning a unit of writing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  
  

Plot the Journey 

Decide upon the sequence of lessons that include all the steps above. There 

should be opportunities for both word-level and sentence-level work before 

children plan their independent writing. At the end of the sequence, ensure 

there is time for children to edit their writing before publishing it. 

  

Plan the Milestones 

Identify the knowledge and skills that children will need to successfully reach 

the destination. For example, if writing a third person narrative, children may 

need to use expanded noun phrases to describe settings and direct speech in 

dialogue. 

  

Set the Destination 

Next, decide upon the writing that you want children to complete by the end of 

the unit, taking account of objectives which have yet to taught. Carefully 

consider both the purpose of the writing (e.g. what are they writing for) and the 

audience (e.g. who are they writing for). 

  

Choose the Starting Point 

To begin with, choose a stimulus that will inspire and motivate children. This 

could include a text (either whole or extract), a picture, video or artefact. It is 

sometimes advantageous to choose a stimulus that links to a topic being 

learned about in another subject. However, this is not always necessary. 



BHPS Writing Sequence  
 
When teaching units of writing, teachers follow the BHPS Writing Sequence, which outlines the five stages of the writing process 
proposed by the EEF in their ‘Improving Literacy in Key Stage 2’ document (2021). 

 

Stage Description Example Strategies 

P
la

n
n

in
g

 

In this stage: 

• Teacher shares a ‘hook’ that excites, engages and inspires. 

• Teacher shares the writing goal with children, identifying the 
purpose and audience. 

• Teacher uses exemplar texts to identify key features. 

• Teacher provides opportunities to build upon children’s prior 
knowledge of grammar and vocabulary. 

• Children gather ideas for writing, either individually or as a 
class. 

• Whilst this is the ‘Planning’ stage, children should be given 
opportunities to write, albeit not at length.  

• ‘Hooks’ can include texts (either whole or extracts), media such 
as videos or music, and artefacts. 

• Rainbow Grammar should be used to teach the sentence 
structures appropriate to this text type. 

• There are many ways in which vocabulary and ideas can be 
generated e.g. drama, conscience alley, hot seating, story 
maps, dual-coding, Descriptosaurus etc. Collected vocabulary 
should focus on precision, not ambition. 

• Slow writes could be used as a bridging activity so that children 
can apply the key skills learned in this stage. 

D
ra

ft
in

g
 

In this stage: 

• Children note down their key ideas, drawing upon work from 
the ‘Planning’ stage. They set out a logical order for their 
writing. 

• Teacher models first draft of their writing, making their inner 
thoughts and decisions explicit to children. The teacher will 
decide whether children will act as observers or participants in 
this process. 

• Children begin drafting their own writing. Although accurate 
spelling, grammar and handwriting are important, they are not 
the main focus at this stage. 

• Graphic organisers could be used. In narrative writing, this could 
be a scale to identify positive/negative intent. In non-fiction 
writing, children could ‘box up’ the different parts of the text. 

• ‘Thesaurus thinking’ should be modelled to children to improve 
their knowledge and understanding of vocabulary. 

• Providing children with checklists can support children’s 
monitoring of their own writing. Over time, children can be 
prompted to develop their own checklists before starting to 
write, instead of using checklists provided by their teacher. 

• When acting as participants during the teacher’s modelled 
writing, children could use ‘Kind Calling Out’ to share their 
ideas. 

R
e
v

is
in
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In this stage: 

• Teacher gives regular feedback to children, both at an 
individual and class level, whilst children continue to draft 
their writing. 

• Teacher models re-reading their writing, making changes 
based on their self-evaluation.  

• Children re-read their writing, make changes in light of 
feedback given and their own self-evaluation. 

• During writing lessons, the teacher should give verbal feedback 
to children through live marking. This could be on an individual 
or group level. 

• During live marking, the teacher should make note of common 
strengths and areas for development which can later be shared 
with the whole class. 

E
d

it
in

g
 

In this stage: 

• It is expected that children will have finished their first draft at 
this point. Teacher will model editing their writing against 
specific criteria. 

• Children edit their writing using specific criteria so not to 
overload working memory. Spelling and grammar assume 
greater importance at this stage. 

• Editing Stations are a useful approach to editing as each station 
provides children a specific area to focus on e.g. capital letters, 
speech, fronted adverbials. This process should be done in 
mixed ability groups so that more literate children can support 
their peers. 

• Teacher could work with individuals or a focus group e.g. EXS 
or GDS. 

P
u

b
li

s
h

in
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In this stage: 

• Children present their work so that the intended audience 
can read it. Whilst this may not be appropriate for every 
piece of writing, it can provide a strong incentive for children 
to produce high quality writing. 

• Children should publish their writing into their Publishing books 
(either on a template or directly). 

• Children’s published writing could be displayed in school, sent 
home to parents/carers or emailed/tweeted to a person of 
interest. 

 
Children will move back and forth through the ‘Drafting’ and ‘Revising’ stages during their independent writing. For example,  after 
children have written their first paragraph, they will make improvements suggested by their teacher before moving onto the second. 

  



Impact – Writing  
 
The impact of our English teaching of writing can be constantly monitored through AfL in each session and feedback is given to 
children verbally, through self/peer assessment and through marking. Teachers then use this assessment to influence their 
planning. Children are rapidly identified as needing further challenge or additional support, and we ensure that this is provided in 
a timely manner. Pre-teaching is used to support children in building up the essential knowledge needed for the upcoming lesson. 
Intervention is designed to be a short input delivered by either a teacher or TA.  
 
In Years 2 and 6, children’s writing is assessed using the teacher assessment frameworks and exemplification materials. Checklists 
for Years 1, 3 and 5 have been created to assess children’s writing in these year groups. All teachers assess children’s writing 
across the year and attend termly moderation meetings to ensure consistency and accuracy of judgements.  
 
The expected impact on writing from following the English Curriculum Depth Map: 
• Develop a love for writing, with the ability to write for a range of genres, purposes and audiences 

• Pupils drawing from a wide vocabulary 

• Pupils constructing clear and coherent simple and complex sentences 

• Pupils spelling the majority of words correctly and, when coming across unfamiliar words, being able to confidently utilise their 

phonics to attempt to spell them correctly 

• High aspirations, which will see them through to further study, work and success in their adult life. 

 

  



During the following Staging Points these will be identified as: 
 

Staging Point: Writing Year 1 
 

Date:        

Working towards the expected standard 

The pupil can, after discussion with the teacher: 

- use their phonic knowledge to write words in ways which 
match their spoken sounds 

       

- write some common exception words correctly 
       

- form some lower-case letters in the correct direction, 
starting and finishing in the right place 

       

Working at the expected standard 

The pupil can, after discussion with the teacher: 

- demarcate some sentences with capital letters and full 
stops 

       

- use capital letters for proper nouns 
       

- use ‘and’ in sentences 
       

- segment spoken words into phonemes and representing 
these by graphemes, spelling some correctly 

       

- make singular nouns plural by adding -s or -es 
       

- use the prefix -un 
       

- use -ing, -ed and -est where no change is needed in the 
spelling of root words 

       

- spell many common exceptions words correctly 
       

- form lower-case letters in the correct direction, starting and 
finishing in the right place 

       

- form lower-case letters of the correct size relative to one 
another in some of their writing 

       

- use spacing between words 
       

Working at greater depth 

The pupil can, after discussion with the teacher: 

- write simple, coherent narratives about personal 
experiences and those of others (real or fictional) 

       

- begin to expand nouns by using determiners and adjectives        

- use present and past tense mostly correctly and 
consistently 

       

- use coordinating conjunctions (and / or / but) correctly        

- spell most common exception words correctly        

 

  



Staging Point:  Writing Year 2 

 

Date:        

Working towards the expected standard 

The pupil can, after discussion with the teacher: 

- write sentences that are sequenced to form a short 
narrative (real or fictional) 

       

- demarcate some sentences with capital letters and full 
stops 

       

- segment spoken words into phonemes and represent these 
by graphemes, spelling some words correctly and making 
phonically-plausible attempts at others 

       

- spell some common exceptions words correctly 
       

- from lower-case letters in the correct direction, starting and 
finishing in the right place 

       

- form lower-case letters of the correct size relative to one 
another in some of their writing 

       

- use pacing between words 
       

Working at the expected standard 

The pupil can, after discussion with the teacher: 

- write simple, coherent narrative about personal experiences 
and those of others (real or fictional) 

       

- write about real events, recording these simply and clearly 
       

demarcate 
most 
sentences 
with: 

- Capital letters        

- Full stops        

- Some use of question marks        

- Some use of exclamation marks        

- use present and past tense mostly correctly and 
consistently 

       

- use coordination (e.g. or / and / but) and some 
subordination (e.g. when / if / because) to join clauses 

       

- segment spoken words into phonemes and represent these 
by graphemes, spelling many of these words correctly and 
making phonically-plausible attempts at others 

       

- spell many common exception words correctly 
       

- form capital letters and digits of the correct size, orientation 
and relationship to one another and to lower-case letters 

       

- use spacing between words that reflects the size of the 
letters 

       

Working at greater depth 

The pupil can, after discussion with the teacher: 

- write effectively and coherently for different purposes, 
drawing on their reading to inform the vocabulary and 
grammar of their writing 

       

- make simple additions, revisions and proof-reading 
corrections to their own writing 

       

- use the punctuation taught in Key Stage 1 mostly correctly        

- spell most common exception words correctly        

- add suffixes to spell most words correctly in their writing e.g. 
-ment, -ness, -ful, -less, -ly) 

       

- use the diagonal and horizontal strokes needed to join 
some letters 

       



Staging Point:  Writing Year 3 

 

Date:       
 

Genre (including fiction, non-fiction and poetry):       

Working towards the expected standard 

The pupil can: 

- use expanded noun phrases 
       

- use a range of different sentence forms, including 
statements, questions, exclamations and commands 

       

Use mostly 
correctly: 

- Capital letters 
       

- Full stops 
       

- Question marks 
       

- Apostrophes for contraction 
       

- spell correctly most words from the Y1/2 spelling list 
       

- form letters correctly, distinguishing between capital letters 
and lower-case letters 

       

Working at the expected standard 

The pupil can: 

- begin to use paragraphs to organise ideas 
       

- in non-narrative writing, use simple organisational devices 
e.g. heading 

       

- use expanded noun phrases to describe settings and 
characters 

       

- integrate dialogue in narratives with mostly correct use of 
inverted commas before and after the speech  

       

- use adverbs and adverbials to express time and place 
       

- use coordinating conjunctions to join two independent 
clauses 

       

- use a range of subordinating conjunctions 
       

Use mostly 
correctly: 

- Exclamation marks 
       

- Commas in lists 
       

- Apostrophes for possession 
       

- use verb tenses and forms mostly correctly throughout their 
writing 

       

- spell correctly all words from the Y1/2 spelling list and some 
words from the Y3/4 list 

       

- use diagonal and horizontal strokes needed to join some 
letters 

       

Working at greater depth 

The pupil can: 

- use a range of precise vocabulary, including synonyms        

- select the appropriate form and draw independently on what 
they have read as a model for their own writing (e.g. literary 
language, characterisation, structure) 

       

- use dialogue sparingly so that it effectively adds detail to the 
writing 

       

- use a wider range of conjunctions within and across 
sentences 

       

- use the range of punctuation taught up to Year 3 correctly 
and appropriately 

       



Staging Point:  Writing Year 4 
 

Date:       
 

Genre (including fiction, non-fiction and poetry):       

Working towards the expected standard 

The pupil can: 

- use expanded noun phrases to describe settings and 
characters 

       

- use sentences of different forms, including statements, 
questions, exclamations and commands 

       

Use mostly 
correctly: 

- Capital letters        

- Full stops        

- Question marks        

- Commas after fronted adverbials        

- Apostrophes for contraction        

- spell correctly most words from the Y1/2 spelling list and 
some from the Y3/4 list 

       

- form letters correctly, distinguishing between capital letters 
and lower-case letters 

       

Working at the expected standard 

The pupil can: 

- use paragraphs to organise ideas        

- use expanded noun phrases and adverbials to develop 
descriptions of settings and characters 

       

- integrate dialogue in narratives, punctuated correctly.        

- use different clauses structures, with dependent clauses 
sometimes at the front of sentences, punctuated mostly 
correctly 

       

Use mostly 
correctly: 

- Coordinating and subordinating 
conjunctions 

       

- Adverbials of time and place        

- Pronouns        

Use mostly 
correctly: 

- Exclamation marks        

- Commas in lists        

- Apostrophes for possession        

- use verb tenses and forms consistently and correctly 
throughout their writing 

       

- spell correctly all words from the Y1/2 spelling list and most 
words from the Y3/4 list 

       

- produce joined, legible handwriting        

Working at greater depth 

The pupil can: 

- in narratives, begin to develop atmosphere using expanded 
noun phrases and adverbials 

       

- select the appropriate form and draw independently on what 
they have read as a model for their own writing (e.g. literary 
language, characterisation, structure) 

       

- consistently use dialogue sparingly so that it effectively adds 
detail to the writing 

       

- consistently use a range of conjunctions to create cohesion 
in their writing 

       

- choose vocabulary, including synonyms, that is precise and 
effective so that it engages the reader 

       

- use the range of punctuation taught up to Year 4 correctly 
and appropriately 

       



Staging Point:  Writing Year 5 
 

Date:       
 

Genre (including fiction, non-fiction and poetry):       

Working towards the expected standard 

The pupil can: 

- use paragraphs to organise ideas        

- in narratives, describe settings and characters        

Use mostly 
correctly: 

- Capital letters        

- Full stops        

- Question marks        

- Commas after fronted adverbials        

- Apostrophes for contraction        

- Use expanded noun phrases to add detail        

- spell correctly most words from the Y3/4 spelling list, and 
some words from the Y5/6 spelling list 

       

- write legibly        

Working at the expected standard 

The pupil can: 

- in non-narrative writing, use simple devices to structure 
writing 

       

- integrate dialogue in narratives, punctuated correctly. This 
should sometimes convey character and advance the 
action. 

       

- use a range of clause structures, including relative clauses, 
with correct punctuation mostly correctly 

       

- use some punctuation for parenthesis (brackets, dashes 
and commas) 

       

Use mostly 
correctly: 

- Coordinating and subordinating 
conjunctions 

       

- Adverbials of time and place        

- Pronouns        

- Synonyms        

Use mostly 
correctly: 

- Exclamation marks        

- Commas in lists        

- Apostrophes for possession        

- use verb tenses consistently and correctly throughout their 
writing 

       

- spell correctly most words from the Y5/6 spelling list        

- maintain legibility in joined handwriting when writing at 
speed 

       

Working at greater depth 

The pupil can: 

- in narratives, describe settings, characters and atmosphere        

- select the appropriate form and draw independently on what 
they have read as a model for their own writing (e.g. literary 
language, characterisation, structure) 

       

- integrate dialogue in narratives to convey characters and 
advance the action 

       

- select vocabulary and grammatical structures that reflect the 
level of formality required mostly correctly 

       

- Use vocabulary, grammar and punctuation to engage the 
reader e.g. show not tell sentences 

       

- use the range of punctuation taught up to Year 5 correctly 
and appropriately 

       



Staging Point:  Writing Year 6 
 

Date:       
 

Genre (including fiction, non-fiction and poetry):       

Working towards the expected standard 

The pupil can: 

- use paragraphs to organise ideas        

- in narratives, describe settings and characters        

- in non-narrative writing, use simple devices to structure 
writing 

       

Use mostly 
correctly: 

- Capital letters        

- Full stops        

- Question marks        

- Commas in a list        

- Apostrophes for contraction        

- spell correctly most words from the Y3/4 spelling list, and 
some words from the Y5/6 spelling list 

       

- write legibly        

Working at the expected standard 

The pupil can: 

- in narratives, describe settings, characters and atmosphere        

- integrate dialogue in narratives to convey character and 
advance the action 

       

Use mostly 
correctly: 

- Contracted form in dialogue        

- Passive verbs        

- Modal verbs        

Use mostly 
correctly: 

- Conjunctions        

- Adverbials of time and place        

- Pronouns        

- Synonyms        

- use verb tenses consistently and correctly throughout their 
writing 

       

Use mostly 
correctly: 

- Inverted commas        

- Commas for clarity        

- Parenthesis        

- Semi-colons        

- Dashes        

- Colons        

- Hyphens        

- spell correctly most words from the Y5/6 spelling list        

- maintain legibility in joined handwriting when writing at 
speed 

       

Working at greater depth 

The pupil can: 

- select the appropriate form and draw independently on what 
they have read as a model for their own writing (e.g. literary 
language, characterisation, structure) 

       

- distinguish between the language of speech and writing and 
choose the appropriate register 

       

- exercise an assured and conscious control over levels of 
formality, particularly through manipulating grammar and 
vocabulary to achieve this 

       

- Can use the range of punctuation taught at KS2 correctly 
(semi-colons, dashes, colons, hyphens) and, when 
necessary, use such punctuation precisely to enhance 
meaning and avoid ambiguity 
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Grammar and Punctuation – Rainbow Grammar 
 

At BHPS, grammar and punctuation is taught using the Rainbow Grammar approach. Rainbow Grammar is a whole-school 

approach to teaching grammar from Year 1 through to Year 6, building knowledge logically and systematically, year on year. The 

approach uses nine colours, with each colour representing a different part of a sentence, using colour to expose the underlying 

structure of sentences so that children can understand how they work, imitate their patterns and then apply those patterns to 

new contexts.  

 

The core foundation uses a traffic light model: 

Green = Subject (who or what the sentence is about) 
Orange = Predicate (the action in the sentence) 
Red = Punctuation that stops a sentence 
 
Why do we teach Rainbow Grammar? 
1. Rigorous and Systematic:  Rainbow Grammar builds knowledge logically and systematically, year on year, so that children's 
understanding slowly builds from a simple understanding of how sentences work and the key words within them, to more 
complex ideas of subordination, coordination and how to create shades of meaning. 
 
2. Explicit Teaching: Rainbow Grammar takes a lot of concepts that are implicitly mentioned in the national curriculum and makes 
it explicit so that teachers in every year group know exactly what to teach. 
 
3. Logical Progression: Rainbow Grammar more precisely builds children's grammar knowledge in a logical, sequential manner, 
addressing some of the shortcomings in the National Curriculum's sequencing. 
 
4. Improves Writing Quality: Children who are taught Rainbow Grammar well learn the structure of written sentences, improving 
their punctuation accuracy with grammar and punctuation, and increasing the variety of sentences they understand and apply. 
 
5. Engaging for Children: The simple colour system helps children to more clearly see the underlying structure of sentences, and 
the ability to physically manipulate these structures helps children to understand how these structures can be rearranged. 
 

Year-by-Year Progression - The approach builds complexity gradually: 

Year 1 Basic traffic light structure "The monster roared all night." 
"All night, the monster cried." 

Year 2 Adding subordination "The monster cried all night because he wanted his teddy." 

Year 3 Non-finite clauses "Hugging his favourite blanket, the monster cried all night." 

Year 4 Appositives "The monster, a sensitive little beastie, cried all night 

Year 5 Relative clauses "The monster cried into his pillow, which was soaked in tears." 

Year 6 Complex multi-clause sentences "Because he wanted his teddy, the monster who lived under 
Jimmy's bed cried miserably all night, huddled in his favourite 
blanket." 

 
Curriculum Structure 
The curriculum is organised into two main areas: 
 
Word & Phrase Level Grammar covering the 8-word classes: Determiners, adjectives, nouns, pronouns, verbs, prepositions, 
adverbs, conjunctions 
 
Clause & Sentence Level Grammar covering: Main clauses, fronted adverbials, subordination, coordination, speech, punctuation.  



Handwriting 
 
The National Curriculum outlines the following aims for handwriting across the primary phase. 
 
In Year 1, pupils should be taught to:  

• sit correctly at a table, holding a pencil comfortably and correctly 

• begin to form lower-case letters in the correct direction, starting and finishing in the right place 

• form capital letters 

• form digits 0-9  

• understand which letters belong to which handwriting ‘families’ (i.e. letters that are formed in similar ways) and to practise 
these. 

 
In Year 2, pupils should be taught to: 

• form lower-case letters of the correct size relative to one another 

• start using some of the diagonal and horizontal strokes needed to join letters and understand which letters, when adjacent to 
one another, are best left unjoined  

• write capital letters and digits of the correct size, orientation and relationship to one another and to lower case letters 

• use spacing between words that reflects the size of the letters. 
 
In Years 3 and 4, pupils should be taught to: 

• use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one 
another, are best left unjoined 

• increase the legibility, consistency and quality of their handwriting [for example, by ensuring that the downstrokes of letters 
are parallel and equidistant; that lines of writing are spaced sufficiently so that the ascenders and descenders of letters do not 
touch].  

 
In Years 5 and 6, pupils should be taught to: 

• write legibly, fluently and with increasing speed by:  
- choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters 
- choosing the writing implement that is best suited for a task. 

 
At BHPS, handwriting is taught once weekly in Years 1-4 (with daily practise during phonics sessions in Year 1).   
 
In Years 5 and 6, children are expected to be able to write in a neat, cursive script. Children not on track for this expectation are 
given additional support in intervention groups. 
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Appendix 1 - Monster Phonics Progression Map 
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Appendix 2 – Sounds and Syllable Curriculum  
 

Sounds & Syllables: Tier 3 | Year 3      Sounds & Syllables: Tier 4 | Year 4 



Sounds & Syllables: Tier 5 | Year 5       Sounds & Syllables: Tier 6| Year 6 
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Appendix 3 – Rainbow Grammar



  



  



  



24 
 

Appendix 4 - Handwriting   
Handwriting: Year 1 

 

Te a c h i n g 
Se qu e n c e Fo r m a t i o n Te a c h i n g n o t e s 

1. 0,1,2,3,4,5,6,7,8,9 Di gi t s 0 t o 9  
2. c,a,d Th e ‘c u r l y c a t e r pi l l a r’ f a m i l y 
3. e,s,g Th e ‘c u r l y c a t e r pi l l a r’ f a m i l y 
4. f,g,o Th e ‘c u r l y c a t e r pi l l a r’ f a m i l y 
5. l,i,u Th e ‘l a d d e r’ f a m i l y 
6. t,y,j Th e ‘l a d d e r’ f a m i l y 
7. n,m,h Th e ‘o n e-a r m e d r o bo t’ f a m i l y 
8. k,b,p,r Th e ‘o n e-a r m e d r o bo t’ f a m i l y 
9. z, v Th e ‘zi g-za g’ f a m i l y 
10. w, x Th e ‘zi g-za g’ f a m i l y 
11.  W, C, S, V Th e ‘l e t t e r s w i t h n o l i f t s’ 
12. U, L, Z, O Th e ‘l e t t e r s w i t h n o l i f t s’ 
13 D, M, G, B, J, X Th e ‘l e t t e r s w i t h o n e l i f t’ 
14 N, P, Q, R, T, Y Th e ‘l e t t e r s w i t h o n e l i f t’ 

15 A, E, F, 
Th e ‘l e t t e r s w i t h t w o o r m o re 

l i f t s’ 

16 H, I, K 
Th e ‘l e t t e r s w i t h t w o o r m o re 

l i f t s’ 
17 un Th i s i s a ‘sh o r t d i a go n a l’ jo i n 
18 ig Th i s i s a ‘sh o r t d i a go n a l’ jo i n 
19 ed Th i s i s a ‘sh o r t d i a go n a l’ jo i n 
20 an Th i s i s a ‘sh o r t d i a go n a l’ jo i n 
21 ng Th i s i s a ‘sh o r t d i a go n a l’ jo i n 

22 ch 
Th i s i s a ‘d i a go n a l t h e n l i f t’ 

jo i n 

23 th 
Th i s i s a ‘d i a go n a l t h e n l i f t’ 

jo i n 

24 ll 
Th i s i s a ‘d i a go n a l t h e n l i f t’ 

jo i n 

25 ck 
Th i s i s a ‘d i a go n a l t h e n l i f t’ 

jo i n 

26 nk 
Th i s i s a ‘d i a go n a l t h e n l i f t’ 

jo i n 
 



Handwriting: Year 2 

 

Te a c h i n g 
Se qu e n c e 

Fo r m a t i o n Te a c h i n g No t e s 

1.  in Th i s i s a ‘sh o r t d i a go n a l’ jo i n. 
2.  ai Th i s i s a ‘sh o r t d i a go n a l’ jo i n. 
3.  ky Th i s i s a ‘sh o r t d i a go n a l’ jo i n. 
4.  ha Th i s i s a ‘sh o r t d i a go n a l’ jo i n. 
5.  ut Th i s i s a ‘d i a go n a l t h e n l i f t’ jo i n 
6.  cl Th i s i s a ‘d i a go n a l t h e n l i f t’ jo i n 
7.  al Th i s i s a ‘d i a go n a l t h e n l i f t’ jo i n 
8.  it Th i s i s a ‘d i a go n a l t h e n l i f t’ jo i n 
9.  ch Th i s i s a ‘d i a go n a l t h e n l i f t’ jo i n 
10.  b,p,g,q,y,j,z,s,x We d o n o t jo i n t h e se l e t t e r s t o t h e n e xt l e t t e r 
11.  rd Th i s i s a ‘w a sh i n g l i n e’ jo i n 
12.  ri Th i s i s a ‘w a sh i n g l i n e’ jo i n 
13.  oa Th i s i s a ‘w a sh i n g l i n e’ jo i n 
14.  ow Th i s i s a ‘w a sh i n g l i n e’ jo i n 
15.  oy Th i s i s a ‘w a sh i n g l i n e’ jo i n 
16.  od Th i s i s a ‘w a sh i n g l i n e’ jo i n 
17.  ok Th i s i s a ‘c u r ve d l i f t’ jo i n 
18.  ot Th i s i s a ‘c u r ve d l i f t’ jo i n 
19.  ol Th i s i s a ‘c u r ve d l i f t’ jo i n 

20. fa, fe 
F i s a t a l l l e t t e r w i t h a d e sc e n d e r. We jo i n t h e n e xt 

l e t t e r u si n g t h e l i n e a c r o ss.  

21. fu, fl 
F i s a t a l l l e t t e r w i t h a d e sc e n d e r. We jo i n t h e n e xt 

l e t t e r u si n g t h e l i n e a c r o ss.  

22. ve, re 
As e st a r t s i n t h e m i d d l e, t h e jo i n goe s d o w n t o st a r t 

t h e f o r m a t i o n o f t h e ‘e’ 
23. ee, er Th i s d i a go n a l jo i n be gi n s t h e f o r m a t i o n o f t h e ‘e’ 

24. U, L, Z, O 

Re c a p c a pi t a l l e t t e r f o r m a t i o n (l e t t e r s w i t h o n e l i f t). 
Pr a c t i se w r i t i n g pr o pe r n o u n s w i t h n o jo i n i n g o f t h e 

c a pi t a l l e t t e r. 

25. D, M, G, B, J, X 

Re c a p c a pi t a l l e t t e r f o r m a t i o n (l e t t e r s w i t h o n e l i f t). 
Pr a c t i se w r i t i n g pr o pe r n o u n s w i t h n o jo i n i n g o f t h e 

c a pi t a l l e t t e r. 

26. H, I, K 

Re c a p c a pi t a l l e t t e r f o r m a t i o n (l e t t e r s w i t h t w o o r 
m o re l i f t s). Pr a c t i se w r i t i n g pr o pe r n o u n s w i t h n o 

jo i n i n g o f t h e c a pi t a l l e t t e r. 

27. 

Al l ye a r 2 
c o m m o n 
e xc e pt i o n 
w o r d s 

Pr a c t i se t h e CEW i n jo i n e d w r i t i n g. 
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